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Abstract
The importance of motivation for achievement was deemed highly important in the education system, has been reduced over 
the past decade and replaced with social values, as it is no longer sufficient for preparing future citizens to our individual, 
complex and sophisticated world. We must give pupils value-based education as part of the school curriculum for them to realize 
their social identity and contribute to their environment.
The educational leadership believes that more and more educators maintain that a core curriculum based on values, which is 
crucial for the promotion of collective understanding and fruitful cooperation.
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1. Introduction 
Schools' curricula, both official and covert, constitute the social mirror that reflects the overall system of cultures 
national, political and value-based., policies and values. School cultures do not exist in a vacuum, but are anchored 
in national and local cultures (Prosser, 1999); schools are not closed environments and are no different from the 
general social reality that reflects the human experience.
Watson & Ashton (1995) noted that schools take achievements and value-based aspects of education 
seriously. Schools must be encouraged to enable pupils to deal with the "package" of achievement and value-based 
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goals that are accepted in the community in which they operate. Hence, education necessarily becomes more 
community-oriented. In some ways, this is a return to traditional educational approaches (Hostetler & Huntington 
1971) that claim that children are educated towards achievements and ethical goals that are acceptable in the 
community which a school serves. Teacher collaboration allows for the adoption of progressive values and mutual 
understanding among the pupils, thus promoting the development of better relationships between them and the 
teachers.
2. Core Curriculum’s Goals
Around the world: The primary goal of the core curriculum is to construct a specific political and pedagogical 
program that will motivate the school toward the social change expected from all pupils as citizens of their country. 
According to Souza (2000), school as an educational institution is influenced by the same contradictions that 
characterize society as a whole. We cannot expect schools to be able to change society, but a number of countries 
have come to understand the importance of the introduction of a core curriculum to their educational systems that 
are based on compulsory education and knowledge that must be instilled in all pupils (Stahl, 1997). Elective studies 
(Brandes, 1996) must include the contents, skills and social values that are considered essential to the development 
of an autonomous person who will grow and develop into a productive citizen (Ilan, 2000).
Most researchers argue that the radical changes in the 21st century in general, and in education systems in 
particular, are the main stimulants for this kind of core curriculum (e.g., Stahl, 1997, Volansky, 1999), (Wraga, 
1998, 1999).
The advantages of the core curriculum and its contribution to the promotion of values require existing 
knowledge. Platt (1998) documented the process of the liberal education reform and the need to organize it around 
the issue of the individual and the community. Platt offered a combination of civil values in the core curriculum in 
order to achieve a balance between an individual and society.
According Hickox (1998), the education system in Hawaii encourages schools to introduce a core curriculum 
that integrates arts, linguistics, math, science, and social studies in order to provide pupils with the necessary 
academic and social requirements so that they can smoothly integrate into the adult community. (Applebaum & 
Cross, 1998). The Elementary Education Authority in the US also supports the strengthening of humanistic 
subjects alongside social and intellectual values Goldberg (1997).
Hirsch, Kett and Trefil (1988) believe that in order to maximize the capabilities of less gifted pupils, it is 
important to close the social gaps. In contrast, Larrey and Estanek (1999) reviewed core curricula that were 
implemented in several US states and reported their success in promoting learning that is simultaneously integrated, 
interdisciplinary, and continuous, and working in light of developmental goals.
Educational programs will constitute the bridge between personal improvement (constructionism) and social 
rehabilitation (reconstructionism); between academic achievements and social cohesion. Stahl (1997) noted that in 
addition to the definition of a core curriculum based on contents and accepted by all educational systems, we must 
pay special attention to learning skills and social values and integrate them into the curriculum. Stahl suggested that 
we set standards and integrate them into the curriculum to ensure the teaching of the core curriculum to all pupils, 
and ensure that pupils achieve an adequate level of knowledge and skills in the academic field, acquire learning 
skills, and internalize social values.
In Israel: To accomplish both of the educational goals, Israel has constructed a program that maintains a proper 
academic level, and promotes learning skills and social values (regarding which there is social consensus), as 
necessary for the formulation of a pupil's personality as a productive citizen with learning habits for life.
The most important thing is that the teacher learns how to address issues of skills and values through teaching 
the learning material to pupils in their thirteen years of study (kindergarten, elementary school, high school). The 
core curriculum is the common denominator that is binding to all pupils and includes subjects that according to 
Israeli society as a whole, and the educational authorities in particular, properly reflect the essential needs of a 
typical Israeli pupil.
The 50% mandatory units of the program are;
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1. Heritage and Society (mandatory) - Bible / Heritage, Social Studies (Israel Studies, Society, Citvic, Geography, 
History);
2. Language and Literature (mandatory) - Hebrew language and literature, Arabic language and literature, English 
language and literature;
3. Math and Sciences (mandatory) - Mathematics and Computers, Physics, Chemistry, Biology;
4. Body Skills (mandatory) - Physical Education;
5. Arts (recommended) - Music, Plastic Arts, Theatre, Dance;
6. School Culture (recommended) – Israeli Lifestyle (living in a Jewish and democratic country), Quality of Life 
and Preserving the Environment, Life Skills, Health and Safety
The other 50% are optional and offered to all pupils, who then make their choices according to their individual 
abilities, needs, desires and preferences. These units are then taught as specialties as part of the general curriculum. 
Israel's education system aims to offer a balanced curriculum that contains a mandatory core curriculum and elective 
subjects in this manner.
The core curriculum consists of standards that ensure standard performance required from the pupils, and 
accountability on the part of school and teachers. These social values trickle down into society and enable it to teach 
the individual pupil the values in all sectors, and thus reduce ideological, religious, ethnic and national gaps, and 
promote social cohesion and acceptance of others in the existing cultural pluralism in Israeli society.
3. Core Curriculum’s Goals
Around the world: The primary goal of the core curriculum is to construct a specific political and pedagogical 
program that will motivate the school toward the social change expected from all pupils as citizens of their country. 
According to Souza (2000), school as an educational institution is influenced by the same contradictions that 
characterize society as a whole. We cannot expect schools to be able to change society, but a number of countries 
have come to understand the importance of the introduction of a core curriculum to their educational systems that 
are based on compulsory education and knowledge that must be instilled in all pupils (Stahl, 1997). Elective studies 
(Brandes, 1996) must include the contents, skills and social values that are considered essential to the development 
of an autonomous person who will grow and develop into a productive citizen (Ilan, 2000).
Most researchers argue that the radical changes in the 21st century in general, and in education systems in 
particular, are the main stimulants for this kind of core curriculum (e.g., Stahl, 1997, Volansky, 1999), (Wraga, 
1998, 1999).
The advantages of the core curriculum and its contribution to the promotion of values require existing 
knowledge. Platt (1998) documented the process of the liberal education reform and the need to organize it around 
the issue of the individual and the community. Platt offered a combination of civil values in the core curriculum in 
order to achieve a balance between an individual and society.
According Hickox (1998), the education system in Hawaii encourages schools to introduce a core curriculum 
that integrates arts, linguistics, math, science, and social studies in order to provide pupils with the necessary 
academic and social requirements so that they can smoothly integrate into the adult community. (Applebaum & 
Cross, 1998). The Elementary Education Authority in the US also supports the strengthening of humanistic 
subjects alongside social and intellectual values Goldberg (1997).
Hirsch, Kett and Trefil (1988) believe that in order to maximize the capabilities of less gifted pupils, it is 
important to close the social gaps. In contrast, Larrey and Estanek (1999) reviewed core curricula that were 
implemented in several US states and reported their success in promoting learning that is simultaneously integrated, 
interdisciplinary, and continuous, and working in light of developmental goals.
Educational programs will constitute the bridge between personal improvement (constructionism) and social 
rehabilitation (reconstructionism); between academic achievements and social cohesion. Stahl (1997) noted that in 
addition to the definition of a core curriculum based on contents and accepted by all educational systems, we must 
pay special attention to learning skills and social values and integrate them into the curriculum. Stahl suggested that 
we set standards and integrate them into the curriculum to ensure the teaching of the core curriculum to all pupils, 
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and ensure that pupils achieve an adequate level of knowledge and skills in the academic field, acquire learning 
skills, and internalize social values.
In Israel: To accomplish both of the educational goals, Israel has constructed a program that maintains a proper 
academic level, and promotes learning skills and social values (regarding which there is social consensus), as 
necessary for the formulation of a pupil's personality as a productive citizen with learning habits for life.
The most important thing is that the teacher learns how to address issues of skills and values through teaching 
the learning material to pupils in their thirteen years of study (kindergarten, elementary school, high school). The 
core curriculum is the common denominator that is binding to all pupils and includes subjects that according to 
Israeli society as a whole, and the educational authorities in particular, properly reflect the essential needs of a 
typical Israeli pupil.
The 50% mandatory units of the program are;
1. Heritage and Society (mandatory) - Bible / Heritage, Social Studies (Israel Studies, Society, Citvic, Geography, 
History);
2. Language and Literature (mandatory) - Hebrew language and literature, Arabic language and literature, English 
language and literature;
3. Math and Sciences (mandatory) - Mathematics and Computers, Physics, Chemistry, Biology;
4. Body Skills (mandatory) - Physical Education;
5. Arts (recommended) - Music, Plastic Arts, Theatre, Dance;
6. School Culture (recommended) – Israeli Lifestyle (living in a Jewish and democratic country), Quality of Life 
and Preserving the Environment, Life Skills, Health and Safety
The other 50% are optional and offered to all pupils, who then make their choices according to their individual 
abilities, needs, desires and preferences. These units are then taught as specialties as part of the general curriculum. 
Israel's education system aims to offer a balanced curriculum that contains a mandatory core curriculum and elective 
subjects in this manner.
The core curriculum consists of standards that ensure standard performance required from the pupils, and 
accountability on the part of school and teachers. These social values trickle down into society and enable it to teach 
the individual pupil the values in all sectors, and thus reduce ideological, religious, ethnic and national gaps, and 
promote social cohesion and acceptance of others in the existing cultural pluralism in Israeli society.
3.1. Social Values in the Israeli Core Curriculum
Accepted normative values that underpin Israeli society constitute an important core curriculum component. These 
values are accepted by all sectors of society and constitute the common denominator, which is the basis for social 
cohesion. Social values, organized according to thematic subjects, are as follows:
1. Heritage and Society - Tradition, culture, democracy, human rights, tolerance, humanism;
2. Languages and Literature - Culture, interpersonal communication, respect for others;
3. Math and Sciences - Truth, ethics, integrity;
4. Body Skills - Health, hygiene;
5. Arts - Self-awareness, aesthetic
6. School culture – Jewish, national and democratic awareness, ethics, self-awareness, social justice, coexistence, 
tolerance, and peace.
These social values trickle down into the Israeli society and allow it to weave a fabric of values that is acceptable to 
all sectors, across ideological, religious, ethnic and national differences. This way, the values in the core curriculum 
may promote social cohesion and acceptance of others, despite the cultural pluralism of the Israeli society.
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Example: Homeroom lessons 
Homeroom lessons are the basic framework for social learning in the overall social-educational activities at 
school. As a permanent and continuous framework, they seek to foster the homeroom class as a social unit, allow for 
experimentation in self-management processes based on democracy, as well as social involvement. The homeroom 
lesson allows the teacher to handle matters relating to pupils, their social needs, the daily events in class, and issues 
on the public agenda. Homeroom lessons are of great significance in the creation of a pupil's sense of belonging to 
his or her class, which is a significant factor in the development of self-efficacy and the construction of an individual 
and group identity.
Homeroom lessons serve as a central link in creating a social-educational continuum of a variety of social 
activities held at the school, such as study days, special events, ceremonies, annual trips, enrichment activities, 
museum trips, performances, and more. Homeroom lessons seek to prepare pupils towards the social activities that 
they are going to experience and process them.
Homeroom Teacher's Role
The homeroom teacher has a central administrative-organizational and ethical-educational role in the education 
system. He/she is the mediating factor between the needs of pupils as individuals and as a group, and the wider 
educational system, as well as a link between school, family and community. The homeroom teacher has a 
significant role in constructing a class as a caring social framework, which will serve as a natural experimental 
playground for social processes. A successful homeroom teacher challenges the pupils in his or her class, guides and 
directs discussions that are used to help pupils understand what is going on in the classroom and at school, while 
processing experiences and formulating positions based on sensitivity to others and moral, social thinking. The 
homeroom teacher’s role is crucial when discussing current ethical issues from daily life, while taking into account 
the pupils’ age and circles of belonging. Involving the pupils and pupil-council electives in homeroom class 
management, so as to enhance the dialogue with the pupils, and as a response to the need for autonomy, skill, 
relationships and belonging. This involvement will entail proper preparation, and with the teacher providing 
guidance and feedback.
Another example: Socio-Ethical Community-Oriented Education
Socio-ethical community-oriented education aims to influence the school’s educational approach by promoting 
dialogue and cooperation between pupils, teachers, parents, and the school community through mutual 
respect. Socio-ethical community-oriented education promotes short-term and long term goals at schools. In the 
short term, it establishes a youthful society that fosters belonging and social involvement, and helps pupils figure out 
their personal and social identity, and examine their values while experiencing real-life situations. In the long term, 
socio-ethical community-oriented education seeks to prepare the pupils for future social life, and to enhance their 
development as involved and caring citizens. 
Socio-ethical community-oriented education, combined with the value-based messages of the various areas of 
knowledge, enhances the pupils' ability to provide pupils with values-based education as part of the school's 
curriculum, and contributes to its implementation.
One of the goals of Israeli education is to educate people to love others, love themselves and their country, be 
loyal citizens of the State of Israel, who respect their parents and family, heritage, cultural identity, and language 
(State Education Law, 1953), to develop pupils' personalities, talents and the unique interests , to arouse the pupil’s 
awareness of and sensitivity to the needs of society, and to help pupils develop empathy and willingness to take 
responsibility, develop adaptive processes and enhance their sense of belonging, increase involvement in group and 
community in which they live, help them formulate a value system that would allow them to make decisions in a 
variety of life situations, to contribute to their social-ethical growth, to educate toward solidarity and sensitivity to 
social justice founded on human dignity and the exercise of human rights, to foster a Jewish cultural identity based 
on the recognition of a variety of heritages, traditions, customs, and languages that have evolved through the ages, 
and to educate toward identifying with the values of Israel as a Jewish democratic state, to participate in the shaping 
of its character and lifestyle while contributing to its prosperity, to foster and encourage tolerance and change, and to 
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guard freedom of choice that allows the individual and the group to influence their lives and promote a sense of 
strength and optimism. Joining through personal choice preserves motivation and encourages accountability.
Sharing in the decision-making process creates a sense of belonging, and reinforces solidarity and caring.
4. Conclusion
The world in general, and Israel in particular, have recognized the importance of a core curriculum that is based 
on common values in order to promote the social objectives of realizing the pupils’ academic potential, imparting 
learning skills, and instilling social values. The wider the consensus on the core curriculum by the different sectors 
of society, the more it will be a basis for a quality educational experience that is given to pupils during their school 
years. Agreed-upon, binding standards ensure that the core curriculum will maintain an acceptable level of 
academic, ethical quality, and ensure that its graduates, in Israel and around the world, will be properly equipped to 
function as productive members of society.
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